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Rationale

What@in a Name?

This is a getting-to-know-you assignment, and the writing portion is designed to be a simple
writing sample. I use it to perform “triage” on my students’ writing skills and see who needs to
most help right away.

Concrete Paragraph

This is a very short assignment but students find it very difficult. They pull an abstract word out of
a hat and have to illustrate it with nothing but concrete descriptions. The assignment is designed to
stretch their descriptive powers, to push them away from their weak abstract words and toward the
more powerful concrete, specific descriptions.

Expository
I give my students as a chance for them to be experts. It’s a simple exercise designed to test their
ability to be concise and clear.

Narrative

Middle school students love to tell stories, so in this assignment, I let them tell whatever sort of
story they choose. It can be real or made up, long or short, but they must demonstrate their
understanding of some of the literary elements we’ve discussed in the literature class.

The stories have to have beginning, middle, and end. With the story, I’ll ask them to list some of
the literary elements, like protagonist, antagonist, characterization, expositions, suspense, climax,
resolution, figurative language, and others.

Argument

In the eighth grade year, most of the writing focuses on argument (which my students confuse with
persuasion). My students will write a new argumentative timed writing every 3 or 4 weeks, and |
focus heavily on the logic behind the arguments. They must have claim and evidence, claim and
evidence, claim and evidence. In the second semester, students must write a literary analysis
paper, another type of argument.

RZsumZ

A middle school student is not likely to be entering his/her career very soon, but the way high
school classes are tracked, middle schoolers need to start thinking seriously about careers. In
Tulsa, 8" grade students attend a city-wide career fair, and in conjunction with the fair, I ask my
students to write a résumé. The idea is not to write about what they have done. I ask them to think
forward in time, five to ten years. Then they write about what they hope to have accomplished
between now and then.

This is a creative exercise which requires students to set goals for themselves as well as learn to
put their experiences into an attractive, presentable, concise, and powerful format.
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What®@in a Name?

QT isbut thy namethat ismy enemy.

Thou art thyself, though not a Montague.
What@M ontague? It isnor hand, nor foot,
Nor arm, nor face, nor any other part
Belonging to a man. Oh, be some other name!
What@in aname? That which wecall arose

By any other name would smell as sweet.O
--Juliet in Act I, sc. ii, “Romeo and Juliet”
by W. Shakespeare

Part One: LETTER OF INTRODUCTION

All students must complete this letter of introduction.

Write a letter which tells me about you. Include information about your travels, schoolwork,
pets, sports, and other activities. Tell me about your hopes and dreams, your fears. Tell me as
much or as little as you like. But make sure you include:
--your goal in this class
--at least one activity you’re involved in outside of school
--your feelings about your name
FOR EXAMPLE--Do you like your name? How do you feel seeing it in
print? When you hear it spoken? If you could choose any other name, what
would it be and why? Do you have a nickname? How did you get it? Do you
like it? Do you pretend to like it when you really don’t? Why? How
important is it that people remember your name or spell it correctly? Why?

Your letter should be neatly written in ink, double-spaced, front only, and at least 2 pages long.

75 points

Part Two: ARTISTIC REPRESENTATION OF YOU
Choose ONE of the following—A, B, OR C:

A “BASEBALL” BIOGRAPHY

Design a baseball-style trading card about YOU! It doesn’t have to be related to sports! Include a small
picture of yourself, a personal “logo,” and your name on one side. On the other side, design an
attractive chart for your vital “statistics,” such as birthdate, birthplace, accomplishments, goals, heroes,
talents, and a personal motto. Include any school, athletic, or other honors you’ve received.

50 points

Grubb—More Writing—3



B: pictoNAME

Write your name in large letters which are drawn to represent areas of interest in your life. Include
pictures of your hobbies, talents, favorite sports, heroes, goals, etc. Be creative and inventive. Make
something colorful you’ll be proud to display on the classroom wall or in the hallway.

50 points

C: GOING MOBILE

Create a mobile of letters and pictures Use all of the letters of your first name (or the name you
go by). Use pictures or symbols which represent things about YOU! The letters should be large
enough to be recognized from across the room. The pictures or symbols should be things that
start with the letters in your name.

FOR EXAMPLE--SALLY might choose the following pictures:
Sailboat (because Sally loves to go sailing)
Apple cider (because Sally’s favorite time of the year is fall,
when she drinks lots of warm apple cider with cinnamon sticks)
Lady and the Tramp (because it’s her favorite Disney movie)
Lazy (To show her laziness, Sally might include a picture of a sloppy room.)
Yoga (because when Sally’s mom does yoga in the living room ,
Sally is embarrassed)
You can cut pictures and letters (if they’re big enough) from magazines, or you can make your own
letters from construction paper. Hang all the letters and pictures separately from a pair of crisscrossed
wire hangers, and you have a mobile! (I have some hangers you may use.)

50 points

Part Three: PRESENTATION

Show us what you’ve done before you display it.

25 points

When you complete this project, you’ll have two parts:

A letter of introduction, and ONE OTHER PART WHICH YOU CHOOQOSE.
Whatever you turn in, make sure it’s neat, colorful, and sturdy.

Anything but your letter of introduction might be displayed in the classroom!

DUE DATE: Tuesday, August 24, at the beginning of the language hour
CLASS TIME TO WORK ON THE PROJECT: Wednesday, Thursday, and Friday,
August 18, 19, and 20.
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Abstract and Concrete QUIZ name

WRITE ON THIS PAPER!! #
Circle the ABSTRACT words.

1. Bad 6. Fantastic 11. Happy 16. Love

2. Red 7. Mr. Lewis 12. Nine 17. Fight

3. 14 feet tall 8. 49th Street 13. Alive 18. Angry

4. Delicious 9. Bluish-green 14. Dance 19. Daughter
5. Super 10. Best 15. Desk 20. Favorite

Write your own ABSTRACT judgment words to complete the following sentences:

21. The enchiladas were steaming hot, just out of the oven, and the smell of green chile
and onion was making his mouth water. He Maria’s enchiladas.

22. When Sally found her mother’s wedding dress in the attic, she thought it was the most

thing she had ever seen. It was made of white
satin, rimmed in lace, and there were tiny pearls stitched into lily and rose patterns.

23. Mimi’s costume at the “salon” was so that nobody could bear to look at
her. It was purple and turquoise and puffy at her shoulders. I think it had some polka dot
pattern on it somewhere, but the worst part was that it was so tight and clingy on her

that everyone could see every rippling bulge across her middle. It was

Fill in the blanks with your own concrete descriptions to complete the following sentences.
Each one is worth 3 points, so make your descriptions concrete and specific.
The more actions and actual objects you can include in the description, the better.

24. My dog (or other pet ) is the greatest because

25. Francesca is so afraid of the dark that
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Concrete Paragraph

Write a one-paragraph description of your abstract word.
The title of your paragraph must be the word you draw from the hat.

The final draft of your paragraph must contain NO abstract words.

HINTS:Choose a concrete thing which illustrates your word.
Choose an object or an event or even a long list of objects to describe.
Allow yourself to use abstract words in your rough drafts.
Then replace abstract words with concrete descriptions as you revise.

Rough draft is due Final draft is due

AN EXAMPLE CONCRETE PARAGRAPH FOR THRILLING

I have never seen a game as exciting as last Saturday’s game
in Ft. Worth. I couldn’t believe I was so lucky! I actually got to witness
the greatest come-from-behind victory in OU history! It was awesome,
and I’ll never forget it no matter how long I live. No matter how many
OU games I see, I know I'll never see a better game than the one

I saw last weekend!
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THRILLING--second draft

With two and a half minutes left in the game, my team was
behind 9-0. I was terrified that we were going to lose the game and I’d
have to ride all the way back to Oklahoma with my disappointed dad
recounting every OU mistake and every missed opportunity. I was dreading
the ride home, but I couldn’t wait to leave the stadium. I was ready to leave
the game. But I’'m glad I didn’t! With two and a half minutes left in the

game, we got the ball, ...

THRILLING--third draft

With two and a half minutes left in the game, my team was
behind 9-0. We had the ball, and for the first time in the game, we took
a snap inside the TCU 20-yard line. We threw our first touchdown pass
of the game and made it. We got the extra point and made it a closer game at 9-7 .

My dad said, “All we have to do now is kick an onside kick
and recover it.” He rolled his eyes to show he knew that would never
happen. “Then we just score a field goal, and we’ll win the game.”

None of us thought it could ever happen.

We did kick an onside kick, and to the sound of much OU
celebration in the stands, we actually recovered the ball. About two minutes,
six plays, one interception, and two penalties later, we set up to try
for the field goal. Five seconds remained on the clock. We kicked

the field goal and scored three points to win the game 10-9.
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Hot

We live in a town where it never snows. Where
it feels like the whole town 1s on fire. It never
rains or hails. The children do not like to play out
side. We don’t have any gardens or flowers they
all withered up and died. All we have is bare
brown trees. Its always summer even when its
winter. At christmas we go swimming instead of
sleading. The sidewalk feels like a stove on high.
The grass is hard and dry not soft and green like it

should be. Oh how 1 wish It would snow!
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Individual Grammar Assignments

Look at the end of your writing assignment. You should see a score and possibly some comments. You
might also see a grammar code. Most writers will have a grammar code, but a few will not. If you do not
have one this time, you might find one on later writing assignments.

Keep this paper in your portfolio, so you can refer to it again . Each time a writing assignment is returned to
you, you can look at this paper again to find what your grammar code means.

Here's how to use this paper:
1. Find the grammar code that matches the one on the back of your writing assignment.
2. To the right, you'll find a few assignments you can do in your grammar workbook.
3. Read the notes on those workbook pages.
4. Do the assignments ON YOUR OWN PAPER.
5. Grade the assignments. (There's a key on the front counter.)
6. You should then be able to correct that problem in your writing.
(This is the ONLY part that's graded.)

Remember, it's about the WRITING.

To make your writing clearer, make sure your grammar is as close to perfect as possible.

CODES MEANING WORKBOOK PAGES

CAP Capitalization 127-136

SS Sentence Sense 84-85, 107-108

USAGE Usage 171-174 and 39-45 and 51

(Find all of your usage errors. You'll be responsible for all of them.)

COM Commas Remember the list of 4 times to use a comma.
Also, there's a worksheet you can read and work.

Paragraphs Create paragraphs, or make new ones.
SP Spelling 163-170
AGR Agreement 12-27
VT Verb Tense 28-38
Plus, there's a worksheet about past perfect tense.
MM Misplaced Modifiers 56-64
AWK Awkward 110-122

Read your essay aloud to find awkward spots.

PROOF Proofreading Errors You must proofread your work. If you proofread and find
no errors, ask classmates to proofread until someone
starts to find the errors. Ultimately, you should be able
to find these yourself.
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HOLISTIC SCORING

reminders
for in-class timed writing

v" Read quickly for an overall impression of the piece.

<

Score immediately, without rereading or analyzing.

<

Read the entire paper before settling on a score.
The paper sometimes improves dramatically as the writer goes on.

Read supportively. Look for and reward what was done well.
Ignore handwriting.

Do not judge by length.

D NN NN

Use the full scale. Don’t settle in the middle
There will be 1°s, and there will be 6’s.

Each category represents a range: there are high 3’s and low 3’s.
Remember the conditions under which students were working.

A 6 paper need not be a polished, perfect essay.

<X X X

Remember that to the writer the ideas are fresh and original.
(Unlike the Reader, the Writer has not already read a hundred papers just
being scored now.)
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SCORING GUIDE
Generically Adapted from the 9-Point AP Scoring Guide

General Directions: Your score should reflect your judgment of the essay's quality as a whole. Remember that
students had only 40 minutes to read and write. Therefore, the essay is not a finished product and should not be
judged by standards that are appropriate for out-of-class writing assignments. Instead, evaluate the essay as a
draft, making certain that you reward students for what they do well.

All essays, even those scored 8 and 9, are likely to contain occasional flaws in analysis, prose style, or
mechanics. These lapses should enter into your holistic evaluation of an essay's overall quality. In no case should
you score an essay with many distracting errors in grammar and mechanics higher than a 2.

9 Essays earning a score of 9 meet the criteria for 8 papers and, in addition, are especially full or apt in their
description or demonstrate particularly impressive control of language, such as strong voice.

3 Essays earning a score of 8 effectively address the writing task. Responses are clear, well organized and

developed, and display a definite plan or strategy. They offer specific detail to support a clear argument.
They refer to the passage explicitly or implicitly and offer adept analysis. Their prose demonstrates an
ability to control a wide range of the elements of effective writing but is not flawless .

Essays earning a score of 7 fit the description of a 6 essay but provide a more complete description or
demonstrate a more mature prose style.

ON—>

Essays earning a score of 6 adequately address each part of the writing task. They refer to the passage explicitly

or implicitly, but their discussion is more limited. Examples and detail might support the argument, but their
relationship to the analysis might not be completely developed. The writing may contain lapses in diction or
syntax, but generally the prose is clear.

5 Essays earning a score of 5 appear to address the prompt, but their discussion is inconsistent. The focus of these
essays may be shallow. Lapses in diction and-syntax may be present, but generally the prose is clear.

N

Essays inadequately respond to the task. Their analysis is limited in accuracy or purpose. The writers of these

essays may have misunderstood the prompt or the piece they're analyzing. The prose generally conveys the
writers' ideas but may suggest immature control of writing.

(O8]

Essays earning a score of 3 meet the criteria for the score of 4 but are less descriptive, less complete, or they are
less consistent in controlling the elements of writing.

(\®)

Essays earning a score of 2 demonstrate little success in addressing the task. Gaps in development or

insubstantial organization may require the reader to form connections. They may lack development or
substitute simpler tasks such as simply paraphrasing or listing qualities of the piece rather than analyzing it.
The prose often demonstrates consistent weaknesses in writing, such as a lack of development or
organization, grammatical problems, or a lack of control.

[E—

Essays earning a score of I attempt to address the task but may be vague or difficult to understand due to
organizational or language problems that interfere with communication.
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SCORING GUIDE

from the SAT II writing examination

General Directions: Scores given to papers range from 6 to 1. This score reflects a judgment of the
essay's quality as a whole

6 A paper in this category demonstrates clear and consistent competence though it may have

occasional errors. Such a paper: --effectively and insightfully addresses the writing task
--is well organized and fully developed, using clearly appropriate examples to support
ideas --displays consistent facility (ease or aptitude) in the use of language,
demonstrating variety in sentence structure and range of vocabulary.

5 A paper in this category demonstrates reasonably consistent competence though it will

have occasional errors or lapses in quality. Such a paper: --effectively addresses the
writing task --is generally well organized and adequately developed, using
appropriate examples to support ideas -displays facility in the use of language,
demonstrating some syntactic variety and range of vocabulary.

4 A paper in this category demonstrates adequate competence with occasional errors and
lapses in quality. Such a paper: --addresses the writing task --is organized and
somewhat developed, using examples to support ideas --displays adequate but
inconsistent facility in the use of language, presenting some errors in grammar or
diction.

3 A paper in this category demonstrates developing competence. Such a paper may contain

one or more of the following weaknesses: --inadequate organization or development
-inappropriate or insufficient details to support ideas --an accumulation of errors in
grammar, diction, or sentence structure.

2 A paper in this category demonstrates some incompetence. Such a paper is flawed by

one or more of the following weaknesses: -poor organization --thin development
--little or inappropriate detail to support ideas --frequent errors in grammar,
diction, and sentence structure.

1 A paper in this category demonstrates incompetence. Such a paper is seriously flawed by

one or more of the following weaknesses: -very poor organization --very thin
development --usage and syntactical errors so severe that meaning is somewhat
obscured.
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Consider carefully the following statement and the assignment below it. Then plan
and write your essay as directed. Remember to leave yourself time to proofread.

One must be willing to
in order to accomplish great things.

ASSIGNMENT: consider the statement above and decide how best to complete it.
Then write an essay that explains your choice(s). To support your view, use an
example or examples from history, literature, the arts, current events, politics, science
and technology, or your experience and observation.

STUDENT RESPONSE — typed here exactly as it appeared on her paper:
In order to accomplish great things, people must be willing to go through

great risks. We wouldn’t have many of the things we have today if other people
hadn’t taken a chance & tried it. We would never have gone into space if the first
astronauts had said “No, I think it’s too dangerous.” We take it for granted, the
bravery of the people who shaped our world. Were would we be if Albert
Einstein had been scared of being different & hidden his high IQ to try & fit in?
We would know a lot less about our world. We might even still be segregated if
very couragous people like Martin Luther King Jr. had thought only of
themselves & hadn’t risked their lives telling others that the way they treated
others were wrong. If great things were easy to accomplish they wouldn’t be so
great, would they. We need to remember to not just do the easy things & let
others tackle the more difficult ones, because they might be thinking the same
thing. Remember that others have struggled too. Like all of the new medicines
we have because people were brave enough to try them. If Christopher
Columbus had been afraid of the monsters that everyone said was in the ocean,
then we wouldn’t be here today. If George Washington had been afraid of
tighting in the Revolutionary War then we might have stayed a British colony.
think how many risks people have taken througt the centuries, & the great things
they have accomplished because of them. This is a great World because of the
brave people like them, but it can be even greater if we all also take risks for the

good of the people.
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Consider carefully the following statement and the assignment below it. Then plan and
write your essay as directed. Remember to leave yourself time to proofread.

One must be willing to
in order to accomplish great things.

ASSIGNMENT: consider the statement above and decide how best to complete it.

Then write an essay that explains your choice(s). To support your view, use an example
or examples from history, literature, the arts, current events, politics, science and
technology, or your experience and observation.

STUDENT RESPONSE — typed here exactly as it appeared on her paper:

In order to accomplish great things people must be
willing to give their best effort. I think this because of my
own expereiences. Whenever I want to accomplish
something I try to give my best effort. If I don’t give my
best then I normally don’t accomplish it. Like one time
when I had a project to do for school. I finished the project
but didn’t exactly give it my best effort. Whenever I turned
itin, it didn’t get a very good grade. If that project had
been something great, I wouldn’t have accomplished it
very well. So that is why I think that In order to
accomplish great things, people must be willing to give

their best effort.
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THE PROMPT
Consider carefully the following statement and the assignment below it. Then plan and write your essay as
directed. Remember to leave yourself time to proofread.

The opinion of the majority is a poor guide.

Assignment: consider the statement above and decide whether you agree or disagree. Then write an essay
that explains your choice. To support your view, use an example or examples from history, literature, the
arts, current events, politics, science and technology, or your experience or observation.

STUDENT RESPONSE--typed here exactly as it appeared on her paper
I agree with the statement "The opinion of the majority is a poor guide." Like tae-kwon do,

soceer, school, and history.

Tae-kwon do is a self defense class that many people often say is karate. Tae-kwon do
teaches you how to defend yourself in an attak. For instince, say I was attacked by a big man in a
dark alley. I wouldn't like to be kidnapped at all. If I went with the majority, I most likely wouldn't
be a black belt in Tae-kwon do, but a different belt in Apollo's karate or something.

In soccer, a lot more people would be playing than the soccer players we have now. If all the
people wanted to try out for soccer, the teams would over flow and some people would get their
feelings hurt. Most people in schools play soccer, others mostly play football, basketball, and do
cheerleading. They made their choise to play a different sport than soccer. They went against the
flow of soccer players.

In school, if everybody followed the "cool" people than they would lose their individuality
and their inside value. If one person went against the flow, and dressed their way, talked their way,
and acted their way, I bet other people will break off of the majority and get their individuality
back.

In history, much of the majority ruled the earth. Women couldn't wear pants, skirts above
their ankles, and speak out for themselves. African-Americans turned into slaves because
everybody thought they were an infirior race and were there just to be slaves. A major example of
the opinion of the majority is a poor guide is World War II in Germany. Hitler lead the people to
belive that Germanys faults were because of the smaller groups of people like the Jews.

The opinion of the majority is very much a poor guide and it will always be.
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Consider carefully the following statement and the assignment below it.
Then plan and write your essay as directed.

The more we know, the happier we are.

Assignment: Decide whether you agree or disagree with the statement above. In an essay,
support, challenge, or modify this statement using an example or examples from literature, the arts,
history, politics, science and technology, current events, or your experience or observation. You
have thirty minutes to plan and write your response.

Write your answer on the front and back of one piece of paper. You may not carry your essay over
onto a second piece of paper.

Do not write on another topic. An essay on another topic is not acceptable.

I will use student essays in class to discuss writing. I will always use them anonymously, which
means that, as long as you don’t identify yourself as the writer, no one has to know. You need to
decide now whether you will allow me to use your writing in this fashion. Then on each piece of
writing that you turn in , make sure you mark on your paper a YES to indicate that I may use your
essay or a NO to indicate that I may not.

Consider carefully the following statement and the assignment below it.
Then plan and write your essay as directed.

The more we know, the happier we are.

Assignment: Decide whether you agree or disagree with the statement above. In an essay,
support, challenge, or modify this statement using an example or examples from literature, the arts,
history, politics, science and technology, current events, or your experience or observation. You
have thirty minutes to plan and write your response.

Write your answer on the front and back of one piece of paper. You may not carry your essay over
onto a second piece of paper.

Do not write on another topic. An essay on another topic is not acceptable.

I will use student essays in class to discuss writing. I will always use them anonymously, which
means that, as long as you don’t identify yourself as the writer, no one has to know. You need to
decide now whether you will allow me to use your writing in this fashion. Then on each piece of
writing that you turn in , make sure you mark on your paper a YES to indicate that I may use your
essay or a NO to indicate that I may not.
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Some people think that if you know more you will
somehow become happier. Sometimes it’s better not to know
things. | don’t believe that smarter=happier.

One great example is that in the Lord of the Rings
trilogy the hobbits are very happy creatures. They don’t have
to worry about anything except their city, and so, they are a
happy people. Then Frodo Baggins is told that the ring was
forged in Mount Doom by the dark lord Sauron. Fordo isn’t
happy by this. If knowing more means becoming happy, Frodo
would smile by knowing all of that. Instead, Frodo is sickened
by it.

Also, when | was a small boyat the age of 5 or 6, | had
a great dog named Maudy. This dog was very old, probably
twice as old as | was. One day she fell asleep and died in her
sleep. | never saw the body but | was told of her death. |
wasn’t happy about it, who could be happy about losing such a
great pet.

These two examples have helped me by showing that
happiness may be from a lack of knowledge. If | want to know

something and | ask someone | prepare myself for the worst.
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The more you know, the happier you are! That’s true. For
example: Say you loved ice-cream, and you didn’t know
where the ice-cream store was, well if you knew where it
was, you would be able to go get ice-cream and you would
be much happier! If you didn’t know where the ice-cream
store was, you would be disappointed.

Einstein knew a lot, and he was happy and grateful for
who he was of how he could just think strategically in science
that is. Some people don't know a lot, and so they’re not as
happy because maybe they're failing in class like math and
they don’t study so they don't know as much.
| agree because I've had the experience of not knowing
much like in Math class. | didn’t study much and so | didn’t
know much and | wasn’t happy, but if | studied hard
enough, | would have been happy because | knew more.
Another reason | agree is because some kids may not know
where places are like around the neighborhood or the
school, etc. It's good to know where you’re going and what
you're doing, and you’ll be much happier.

That’s why | agree with the phrase, “The more you know,

the happier you are.”
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| think the more you know the happier you are! And we all love being

happy & smartl!

When you know alot of things you feel more relaxed like, when you
come home from work and your husband rubb's your feet. For those few

minutes your not worried about anything!

Think about if you didn't know alot of things. You would all ways
worry about if you got the answer's right on your science test or on your math
paper! Knowing you know alot of stuff puts confidence in you, and having

confidence in your self makes you happy.

When you know alot of stuff, you dont have to be like one of those
genius quys! But, when you know you have the ability to know and learn alot of
things...it make your life owrth wile! And it doesn't have to be with schoal or
college. It could be in any kind of sport or Nintendo games anything you want!
Just because you're not good in school doesn't mean you're not good an

anything else!
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I feel that the statement “the more you know, the happier you are,” is not
true. If you were extremely ignorant, you’d be happy all the time because you
wouldn’t know any better. If you think about it, the movie “Dumb and
Dumber,” is a perfect example of my belief.

If someone were to tell me that the happier you are, the more you
would learn, I would believe them. When you are in a bad mood, you
concentrate only on what put you in a bad mood. When you are happy, you
concentrate on what is going on around you because you almost want to share
your joy with someone. You feel that you need to communicate with them,
which in turn could lead to them telling you something that you did not know.
It could also lead to you telling them something they don’t know. I learn
something new every day because of this. I notice that when I’'m mad at the
world I learn almost nothing except that there is more to hate. When I am
happy, I learn that there are millions of thing I don’t know. It’s like a famous
writer once said or wrote, “The more I learn, the more 1 realize how little 1
know.”

What I discussed in the first paragraph is true because when you are
extremely intelligent, you are burdened. An example of this is from the novel,
“The Giver.” The Giver is troubled because he is forced to hold all memories.
When he gives them to Jonas, he becomes happier because he does not have the
painful memories. While one person suffers, Jonas, everybody is happy because
they do not know. That is proof that you would be happier if you are ignorant.

That is why the statement “the more you know, that happier you are” is true.
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Q

“The more you know, the happier you are.” | strongly disagree
with this statement.

Would you be happy if you were married and you found out your
spouse is having an affair? 1 wouldn’t be. Ialso would be unhappy if my
friend betrayed me.

Look at President Clinton. | don’t think his wife was jumping for
joy. The public wasn't very happy with him either. The only peopie that |
think were happy was the media, but they will always agree to the
statement.

In my personal experience, | have learned that the less you
know the happier you are. | know how it feels when you know you been
betrayed or know that your country is being attacked by terrorists.
Terrorists that have went to school and learned how to fly planes in
your country. The book 7% &iveris a ook about people who don’t know
pain, color, and weather, but are very happy not knowing. |1am much
happier not knowing what | made on this paper even if it is good because
assuming is much better. “it is better to be assumed stupid than to open
your mouth and remove all doubt.” Mark Twain You would be much
happier thinking you are smart, than knowing your dumb.
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THE MORE WE KNOW, THE HAPPIER WE ARE
Timed Writing #1--January 14, 2005

These are the notes that I wrote to myself as I was scoring your essays.

¢ Do not include "I agree with the prompt" or "I disagree with that statement" or anything like it
in your essay anywhere.

® BME= beginning, middle, and end. Make sure you include an intro and a conclusion.

¢ Sometime when you're alone or (if you're brave) when you're not alone, READ YOUR ESSAY
ALOUD. If you're REALLY brave, hand it over to someone and ask him/her to read it aloud

to you. You should be able to hear the problem places: words you left out, whole clauses
that  should have been explained more, words you wrong in place of others. Sometimes, I
could tell what you meant to write, but you were very far off from what you actually wrote.

Youneed to get to a place where you can spot that on your own, and that awareness will start

with reading your essay aloud.

¢ | really mean that about READING YOUR ESSAY ALOUD. A lot of things will come clear

to you when you try to make verbal sense of what you wrote. Don't skip over that

suggestion.

e [f you write about lit or film, AVOID SUMMARY.

¢ Choose one side of the argument and stick to it. Don't be wishy-washy.

e Write about WHAT YOU KNOW. "My babysitter" is always a better example to use than
"Albert Einstein." This will change most of the essays a LOT. You have some big revision to

do.

¢ Bad things happen in the world. When we find out about them, does it wreck our own

personal, deep happiness? The fact that a tsunami happened and killed more people than

we can comprehend is awful. It's unpleasant to hear about, and I hurt deeply for the

individuals whose lives are affected. I watched "Hotel Rwanda" and sobbed in the movie

theater about the pain of the people who were persecuted and threatened and finally killed

for no good reason. These things don't change the deep happiness of my life, and that's the

happiness the prompt is talking about.

If you believe that the less we know the happier we are, you'll have to come up with better
examples than "terrorists brought down the Twin Towers" or a "tsunami killed more than 150
thousand people." Those examples make the writer sound as if s/he prefers denial.

¢ "The more we know" doesn't necessarily refer to getting higher grades and being "smart."

¢ Develop your examples with lots of details.

¢ Organize your essay with paragraphs that make sense.

® Writers' attempts at avoiding YOU are sometimes painful to read. Most of the time, it will take
more than just changing you to they or me. Many writers tried this and still left several you's in
the essay. Sometimes, the use of they created more problems because the writer meant to refer
to one person but wrote they which is several people. Instead of simply replacing one word
with another, you will have to shift your thinking. Use an entirely different example. Think
about the whole issue differently.
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One stated aim of almost all schools today is to promote critical thinking. But how do we teach critical thinking?
What do we mean by + '(-'()?

In an earlier issue on the whole child (September 2005), . & 01+% 1/#&' 1&' 3, '4 made it clear that education is
rightly considered a multipurpose enterprise. Schools should encourage the development of all aspects of whole
persons: their intellectual, moral, social, aesthetic, emotional, physical, and spiritual capacities. In this issue, | am
primarily concerned with intellectual development, in particular, with teaching students to think. However, as
we address this important aim, we need to ask how it fits with other important aims, how our choice of specific
goals and objectives may affect the aim of thinking, and whether current practices enhance or impede this aim.

# (020 *H/ Q- P4B&+

Writers often distinguish among such thinking categories as critical thinking, reflective thinking, creative
thinking, and higher-order thinking. Here, | consider thinking as the sort of mental activity that uses facts to
plan, order, and work toward an end; seeks meaning or an explanation; is self-reflective; and uses reason to
guestion claims and make judgments. This seems to be what most teachers have in mind when they talk about
thinking.

For centuries, many people have assumed that the study of certain subjects—such as algebra, Latin, and
physics—has a desirable effect on the development of intellect. These subjects, it was thought, develop the
mind, much as physical activity develops the muscles. John Dewey (1933/1971) rejected this view, writing, "It is
desirable to expel ... the notion that some subjects are inherently 'intellectual,' and hence possessed of an
almost magical power to train the faculty of thought" (p. 46). Dewey argued, on the contrary, that

any subject, from Greek to cooking, and from drawing to mathematics, is intellectual, if intellectual at all, not in
its fixed inner structure, but in its function—in its power to start and direct significant inquiry and reflection.
What geometry does for one, the manipulation of laboratory apparatus, the mastery of a musical composition,
or the conduct of a business affair, may do for another. (pp. 46—47)

More recently, Mike Rose has shown convincingly not only that thinking is required in physical work (2005), but
also that nonacademic subjects can be taught in intellectually challenging ways (1995). We do our students and
society a disservice when we suppose that there is no intellectual worth in such subjects as homemaking,
parenting, getting along with others, living with plants and animals, and understanding advertising and
propaganda (Noddings, 2005, 2006). The point is to appreciate the topics that matter in real life and encourage
thinking in each area. This is not accomplished by first teaching everyone algebra—thus developing mental
muscle—and + " ( applying that muscle to everyday matters.

Nor is it accomplished by simply adding thinking to the set of objectives for each disciplinary course. More than
20 years ago, educators and policymakers advocated greater emphasis on thinking as an aim of education.
Commenting on this popular demand, Matthew Lipman (1991), one of the founders of the modern Philosophy
for Children movement, remarked,
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School administrators are calling for ways of "infusing thinking into the curriculum," apparently on the
understanding that thinking can be added to the existing courses of studies as easily as we add vitamins to our
diet. (p. 2)

But thinking cannot be formulated as a lesson objective—as something to teach, learn, and evaluate on
Thursday morning. How, then, do we go about it?

£$96) () * 0BG A6%(1) +
A few years ago, | watched a teenager whom I'll call Margie struggle with courses that discouraged thinking. In
her U.S. history course, students were required to learn a list of facts for each unit of study. Margie had to
memorize a set of 40 responses (names, places, and dates) for the unit on the American Revolutionary War and
the postwar period. Conscientiously, she memorized the material and got a good grade on the test. When |
talked with her, however, it was clear that she had not been asked to think and would soon forget the
memorized facts. None of it meant anything to her; passing the test was her only objective.

Suppose, instead, that the teacher had asked students to consider such questions as these:
= What happened to the Tories during and after the war?

=  Why was Thomas Paine honored as a hero for his tract 596 6 % & (*" but reviled for his book 8, "®)"$
6% " 1*94?
=  Why might we be surprised (and dismayed) that John Adams signed the Alien and Sedition Acts?

Such questions would encourage students to read, write, argue, and consider the implications for current
political life—all important aims of education. How many Tories left the United States? Where did they go?
Where do refugees go today? Discussing the question on Thomas Paine could lead to a critical discussion of both
nationalism and religion centered on Paine's statement, "My country is the world; my religion is to do good."
Who reviled Paine and why? After reading biographical material on John Adams, students might indeed be
amazed that he signed the Alien and Sedition Acts. What lesson might we take from this story about the effects
of fear and distrust on even highly intelligent people?

34386416t 1= $+

When | first met with Margie, she was taking algebra. Looking through her textbook, | thought the course would
be wonderful. The textbook was loaded with real-world applications and exercises that invited genuine thinking.
But the teacher did not assign even one of these exercises. Not one! The following year, in geometry, Margie
was never asked to do a proof. These algebra and geometry classes were composed of kids who, had they had a
choice in the matter, would not have chosen courses in academic mathematics. Today, in the name of equality
of opportunity, we force nearly all students into courses called Algebra and Geometry, but the courses often do
not deserve their names because they lack genuine intellectual content. This practice is little short of
pedagogical fraud. Many of Margie's classmates (and Margie, too) would have been better served by good
career and technical education courses that would challenge them to think about the world of work for which
they were preparing.

| am not suggesting that we go back to a system in which students are tested, sorted, and assigned either to
academic courses or dead-end tracks in which they are treated with neglect, sometimes even with contempt.
But the present practice of forcing everyone into academic courses is not working well. We would do better to
design excellent career and technical education courses—very like the job-oriented programs provided in two-
year colleges—and allow students to choose their own course of study. Students should not be forced into or
excluded from academic courses, but they should be able to choose a nonacademic program with pride and
confidence. Such programs are available in many Western countries, such as Germany and the Scandinavian
countries. Programs like these might offer courses to prepare machinists, film technicians, office managers,
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retail salespersons, food preparation and service workers, mechanics, and other skilled workers. Recent studies
have shown that the United States actually has an oversupply of engineers and scientists but badly needs
workers with high technical skills (Monastersky, 2007).

We can give students opportunities to think well in any course we offer, provided the students are interested in
the subjects discussed. Algebra can be taught thoughtfully or stupidly. So can drafting, cooking, or parenting.
The key is to give students opportunities to think and to make an effort to connect one subject area to other
subject areas in the curriculum and to everyday life.

Consider the ongoing debate over popular science versus "real science." Many critics scorn popular science
courses (for a powerful criticism of the critics, see Windschitl, 2006). They would prefer to enroll all students in
science courses that would prepare them—through emphasis on vocabulary and abstract concepts—for the
next science course. According to this view, practical or popular science has little value and should certainly not
carry credits toward college preparation. But intelligent, well-educated nonscientists depend on popular (or
popularized) science for a lifetime of essential information. Nonscientists like myself cannot run our own
experiments and verify everything that comes through the science pipeline. Instead, we read widely and
consider the credentials of those making various claims. High school courses should prepare not only future
specialists but also all students for membership in this circle of thoughtful readers.

Deference to the formal disciplines sometimes actually impedes student thinking. A few years ago, it was
recommended that math courses should teach students how to think like a mathematician. In science courses,
they were to think like a scientist; in history, like a historian, and so on. But aside from the possibility that there
may be more than one way to think like a mathematician, education efforts might better be aimed at showing
students how to use mathematics to think about their own purposes. For example, carpenters don't need to
think like mathematicians, but they do need to think about and use mathematics in their work.

EL$H*6:$)B) /S # ()20*+
It may be useful, however, for students to see and hear their teachers thinking as mathematicians, historians, or
artists. When | was studying for my master's degree in mathematics, | had one professor who frequently came
to class unprepared. His fumbling about was often annoying; he wasted time. But sometimes his lack of
preparedness led to eye-opening episodes. He would share aloud his thinking, working his way through a
problem. Sometimes he would stop short and say, "This isn't going to work," and he'd explain why it wouldn't
work. At other times, he'd say, "Ah, look, we're going great! What should we do next?" He modeled
mathematical thinking for us, and | found it quite wonderful. The process was messy, uneven, time-consuming,
and thrilling. That's the way real thinking is.

| am not recommending that teachers come to class unprepared, but we should at least occasionally tackle
problems or ideas that we have not worked out beforehand. In doing so, we model thinking and demonstrate
both the obstacles that we encounter and our successes.

Too often, we state beforehand exactly what we will teach and exactly what our students should know or do as
a result. This is the right approach for some objectives. There is a place for automatic response in student
learning; we do want students to carry out some operations automatically, without thinking. That sort of skill
frees us to think about the real problems on which we should concentrate.

In today's schools, however, too much of what we teach is cast in terms of specific objectives or standards.
Margie was told the 40 things she was expected to know about the American Revolutionary War. Some
educators even argue that it is only fair to tell students exactly what they must know or do. But such full
disclosure may foreclose learning to think. Thinking involves planning, ordering, creating structural outlines,
deciding what is important, and reflecting on one's own activity. If all this is done for students—Cliffs Notes for
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everything—they may pass tests on material they have memorized, but they will not learn to think, and they will
quickly forget most of the memorized material.

B) &1. 66 () * H$UR $E+1# () 2+
Our focus thus far has been on students. But what about teachers? Are they encouraged to think?
Unfortunately, many teachers are told what topics to teach and how to teach them. In too many cases, they are
even compelled to use scripted lessons. Ready-made lessons should be available for teachers who want to use
them or for special purposes, but professional teachers should be allowed—even encouraged—to use their
professional judgment in planning lessons and sequences of lessons.

If teachers want to teach students to think, they must think about what they themselves are doing. Critics both
inside and outside the United States have characterized the U.S. curriculum as "a mile wide and an inch deep."
The pressure to cover mandated material can lead to hasty and superficial instruction that favors correct
responses to multiple-choice questions over thinking. Countless teachers have told me that they can't spend
time on real-life applications of mathematics or the kinds of questions | suggested for Margie's history class. If
they were to do so, they tell me, they wouldn't get through the required curriculum. But what is the point of
getting through a huge body of material if students will soon forget it? How can we claim to educate our
students if they do not acquire the intellectual habits of mind associated with thinking?

Teachers should also be willing to think critically about education theory and about what we might call
education propaganda. Slogans are mouthed freely in education circles, and too few teachers challenge them
(Noddings, 2007). For example, it is easy and politically correct to say, "All children can learn," but what does
that mean? Can all children learn, say, algebra? If we answer a qualified ( %o this, are we demeaning the ability
of some children (perhaps many), or might our answer be a respectful recognition that children differ and
exhibit a wide range of talents and needs?
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Even if we believe that all children can learn algebra, we too seldom ask the question, Why should they? When
we do ask it, the answer is usually that we live in an information age and that if students (and the United States)
are to compete in a worldwide economy, they must know far more mathematics than previous generations did.
We need, they say, more college-educated citizens.

Is this true? The information world is certainly growing, but in addition to its own growth, it has generated an
enormous service world, and people in this world should also learn to think. The Bureau of Labor Statistics
provides charts showing that, of the 10 occupations with the most openings in the next decade, only one or two
require a college education. Occupations such as food preparation and service worker, retail salesperson,
customer service representative, cashier, office clerk, and laborer and material mover will employ about five
times more people than the computer/high-tech fields requiring a college education (see
www.bls.gov/emp/home.htm for employment projections). No matter what we do in schools, most of our high
school graduates will work at such jobs.

We live in an interdependent society, and one of our education aims is to prepare students for democratic
citizenship. As part of that task, we should help students develop an appreciation for the wide range of essential
work that must be done in our complex society. In the future, not everyone will need to have a traditional
college education to experience occupational success, although postsecondary education or training will
frequently enhance that success. Rather, occupational success will require flexibility, a willingness to continue
learning, an ability to work in teams, patience and skill in problem solving, intellectual and personal honesty, and
a well-developed capacity to think. Success in personal life requires many of the same qualities.
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Even for those who go on to college and postgraduate education, the intellectual demands of the future are
moving away from a narrow disciplinary emphasis. The biologist E. O. Wilson (2006) has commented on the new

demands:

The trajectory of world events suggests that educated people should be far better able than before to address
the great issues courageously and analytically by undertaking a traverse of disciplines. We are into the age of
synthesis, with a real empirical bite to it. Therefore, *14"3'3/ &'. Dare to think on your own. (p. 137)

That's good advice for both teachers and students.
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